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Literary Essay Writing Unit 
8th Grade –  

 
Unit Description (overview): 
After literary analysis of a text, students will develop an argument that demonstrates a relationship between the 
analyzed text's theme and character development.  The argument will develop through close re-reading of a text 
previously read independently or in reading groups.  The argument’s claim will evolve from oral and written 
responses that push the students to elaborate and explore their initial thinking. In the course of the literary essay, 
the student writer will acknowledge and distinguish the argument’s claim from alternate or opposing claims about 
character and theme. Student essayists will select multiple types of evidence (quotes, word choice, literary 
devices) throughout the text in order to support their claims and to explore author intent.  Students will study 
mentor essays to review how to present evidence with explanation and clarification to create a cohesive, logical 
argument.  They also will utilize literary essay elements (introduction, with thesis statement including claim, body 
paragraphs, and concluding statements) with a focus on maintaining formal style and using varied transitions. 
 
Unit Assessment Task 
After reading a text, study and consider the themes presented by the author throughout the text.  After making 
inferences about what the author wanted readers to understand, determine how the author reveals a theme 
through character development.  Then, determine a relationship between theme and character development to 
create an arguable claim about the theme. Use textual evidence to support the claim(s) as you construct a literary 
essay.  Utilize the writing process, especially drafting, revision and conferencing, in order to create a cohesive 
argument worthy of sharing with others. 
 
Formative Assessment Options: 

● Annotated reading(s) 
● Collection of theories 
● Creating a thesis paragraph including a claim Collection of evidence 
● Sorting and sifting for most useful evidence 
● Drafts of body paragraphs practicing various writing strategies  
● Revision and editing copies of the literary essay 

 
Summative Assessment: 

● Final, polished literary essay 
● Metacognitive Reflection on Writing Decisions 

 
Process: 
Writing a literary essay using theme and character development to support a chosen argument 
 
 
By generating responses that explore connections between theories of character and theme 
 
By collecting textual evidence of author’s intent by rereading for quotes, word choice, and literary devices 
 
By reading mentor literary essays to study the validity of chosen evidence 
 
By drafting multiple paragraphs to develop explanation of evidence to create a chosen argument  
 
By revising and editing for varied transitions and precise language to maintain cohesiveness and formal style 
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Key Concepts 
● Analysis of Literature 
● Essay structure 
● Multiple claims 
● Author intent 
● Textual evidence 
● Direct quotes 
● Paraphrasing 
● Valid reasoning 
● Audience 
● Transitions 
● Formal style 
● Drafting 
● Revising 

 
Essential Questions 

● How do writers find meaning by studying the relationships between character and theme? 
● How do writers use various types of evidence to support their claim?  
● How do writers structure and organize literary essays? 
● How do writers connect evidence to their claim to create cohesion? 

 

Enduring Understandings/Overarching Questions 
• Literary essayists read a text for meaning.  They track ideas, notice author’s decisions and gather details 

as they read.  They reread for a deeper meaning.  They analyze their noticings to create theories about 
the text.  They present their theories through an essay.  They understand that there are multiple ways to 
support the theory’s claims.  They make decisions about which types of evidence and paragraphs best 
support their claim. 
 

● How do writers respond to literature? 
 
Intellectual Processes 

● Identifying and using writing conventions of a mode 
● Synthesizing multiple claims related to the development of theme 
● Formulating claims that can be proven through textual evidence 
● Identifying and employing various types of evidence 
● Sorting and sifting valid evidence 
● Analysis of mentor literary essays 
● Application of literary essay writing strategies 

Resources 
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Lattimer, Heather. Thinking Through Genre: Units of Study in Reading and Writing Workshops 4-12. Portland: 
Stenhouse, 2003. 
Calkins, Lucy. Literary Essays: Writing About Reading. Portsmouth: FirstHandout, 2006. 
Johnston, Peter H. Choice Words: How Our Language Affects Children's Learning. Portland: Stenhouse, 2004. 
More than Form: Teaching Analytic Essays about Literature to High School Writers by Andrew Morabito 
Holewa, Randa. Strategies for Writing a Conclusion. Welcome to LEO: Literacy Education Online. The Write 
Place, Feb. 2004. Web. 05 Nov. 2011. <http://leo.stcloudstate.edu/acadwrite/conclude.html> 
 
Preface: 
 
Each session was designed for approximately a 55 minute class period.  Use your discretion if students need 
extra time to both see a strategy modeled multiple times and/or practice the strategy. 
 
Throughout the unit the short story “Gift of the Magi” by O.Henry is the text referenced as the anchor text in 
teacher examples.  A version can be found at: http://www.auburn.edu/~vestmon/Gift_of_the_Magi.html 
 
Consider whether your students have a common story or text that you can apply to the lessons for class 
modeling. 
 
Teachers could read Chapter 6 of Thinking Through Genre to guide their reading lessons prior and to help scaffold into 
this work. 
 
If your class read a short story or whole class novel earlier, use the common text for modeling the writing of the essay. If 
this has not occurred, consider inserting time here to read a short text together to use for modeling.   
 
Consider making the charts referenced in the lesson below to hang up in the classroom. These charts will prompt students’ 
thinking and remind students of the important clues the author of the text provides to help identify themes in the text.  
Likely, they will have many of these moments tagged with sticky notes or mentioned in reading journal entries. 
 

• Definition of an “inference”: “An inference is a logical conclusion not directly confirmed by the author.  It is 
based on clues from the text and personal connections made by the reader.  Inferences are sometimes hard to make 
because the author doesn’t come right out and confirm the reader’s conclusions.” Pg 101, Tovani, I Read It, But I 
Don’t Get It 
• (Students may be familiar with thesis statements. A thesis statement is usually broader than a claim [it may 
contain the reason or explanation for why the author thinks the claim, or statement, is true] but for consistency and 
alignment with the Core Standards, a claim and thesis are roughly the same.) 

 
 
 
 
 
 
 
 
 
 
 

http://leo.stcloudstate.edu/acadwrite/conclude.html
http://www.auburn.edu/~vestmon/Gift_of_the_Magi.html
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Grade 8 Literary Analysis 
Teaching Points 
 
BUILDING THEORIES 
1. Literary essayists write and talk about a text in order to draw inferences between a story’s characters and 

its themes. 
 

2. 2.1 Literary essayists test their theories by looking for examples from the text that serve as evidence.  They look 
closely at character development, key words, pivotal moments in the plot, and figurative language. 
 
2.2 Literary essayists read and re-read to identify connections in the text that confirm or disconfirm their 
theories, and they may change their theories based on the further evidence they identify and connect. 

 
3. 3.1 Literary Essayists review their evidence and create a claim about a theme that can be supported by the 

evidence they have collected.   
 
3.2 Literary essayists read and reread to identify connections in the text that confirm or disconfirm their theories. 
They alter their theories based on the evidence they identify and connect. 

 
ORGANIZING EVIDENCE TO SUPPORT CLAIMS 
4. Literary essayists identify reasons and examples to explain and support the claim. They evaluate their examples to 

identify which examples best support and explain their claim.   
 

5. 5.1  Literary essayists re-read to find additional evidence to support the reasons and the claim 
 
5.2 Literary essayists evaluate their examples to identify which examples best support the  claim and if additional or 
different examples need to be selected from the text. 

 
DRAFTING AND MANAGING TYPES OF EVIDENCE 
6. Literary essayists consider the impact of presenting evidence through an extended example. 

 
7. 7.1 Literary essayists connect examples to make a key point that shows the relationship between ideas. 

 
7.2 Literary essayists connect examples to argue for a relationship between ideas. 
 

8. Literary essayists select and organize their evidence to create a plan for drafting.  They organize the reasons that 
explain the claim in in a way that logically builds their argument. 
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9. Literary Essayists introduce their essay by connecting to readers, including a short summary of the text, and 

presenting the argument through a claim statement. 
 

10. Literary essayists reread their first draft (introduction and body paragraphs); then they determine the type 
of concluding paragraph to write.  

 
 
 
REVISING AND EDITING 
11. Literary essayists use peer reviewers to identify strengths and set goals to revise using literary devices to help 

persuade the audience.  
 

12. Literary essayists study grammar usage rules commonly used in essays: commas, ellipsis and dashes to indicate a 
pause, break or omission. They use this knowledge to edit their essay.  
 

13. Literary essayists make decisions in a final draft to maintain formality and cohesion: a title, citation of evidence, and 
formatting. 
 

14. Literary essayists reflect on their writing decisions and the impact of those decisions. 
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BUILDING 
THEORIES 

 
Session 1 

 

Concept Responding to Character and Theorizing About a Theme 

Teaching 

Point 

Literary essayists write and talk about a text in order to draw inferences between a story’s 
characters and its themes. 

 
 

Preparation Copies of the following handouts: (or prepare to project on an overhead) 
• Prompts to Push Thinking 
• Finding Support for Theories 
• Copy ending of Gift of Magi or other anchor text 

 
Suggested 
Materials 

• Students’ individual texts, read in the previous unit, with notes, bookmarks, or post-its  
• Notebooks, or piece of paper to use as an “exit slip” for assessment purposes 
• Anchor text 

 
Teaching 

Point 
● Literary essayists write and talk about a text in order to draw inferences between a 
story’s characters and its themes. 
 
TEACHER MODEL AND THINK-ALOUD 
• Review teaching point  
• Explain that readers develop theories about the author’s purpose by noticing author 
decisions about character, plot, and literary devices such as figurative language. Reader 
connect these author decisions to draw an inference about its themes.  
• Point students to “The Gift of the Magi” or the alternative anchor text.  
• Ask students to name some “big ideas” that the story seems to be about. Ask for single-
word, abstract concepts such as “sacrifice,” “love,” “selfishness.” Write these on the board. 
 

 
Active 

Engagement 

• In partnerships or small groups, ask students to look at the words on the board and form 
a theory about the story’s meaning (theme). The story’s characters and their actions, 
thoughts, and feelings should support the theory.  
• Have groups report out their theories on the board. Do not judge or rule out any 
theories at this point.  
• When finished, share two of your own theories about a theme from the anchor text.  

 
Independent 

Practice 
 

 
• Direct students to take out their individual texts. Have them repeat what you modeled in 

Active Engagement: jot down three or four “big idea” words that their text seems to be 
about. 

• Next, using the “Prompts to Push Thinking” handout, have students choose three or so 
prompts (or give them a time limit—perhaps 10 minutes, depending on their fluency) 
and write a response to each in their notebooks. The teacher should circulate to make 
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sure the students are writing about their own texts, not the anchor text used by the 
teacher to model thinking.  

• Now, ask students to spend time reviewing the responses (sticky notes, handouts, 
graphic organizers, etc.) to their texts they collected in the previous unit, as well as the 
new responses generated from the “Prompts to Push Thinking” handout, to create two 
or three theories about character and theme from their independent text.   

 
 

Share  
 
• Before the end of the session, ask a few students to share any “ah-ha” moments as they 

dug deeper into understanding their texts.  You may encourage students to use oral 
prompts such as: “At first I thought my character …. but now I think…” or  “I realized…” 

Assessment/ 
Extension 

 
• Have students hand in one of their theories on piece of paper (an “exit slip”) that they 

must hand you on the way out the door. 
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BUILDING 
THEORIES 

 
Session 2 

 

Concept Finding Support for Theories 

Teaching 

Point 

Literary essayists test their theories by looking for examples from the text that serve as 
evidence.  They read and re-read to identify connections in the text that confirm or disconfirm 
their theories, and may change their theories based on the further evidence they identify and 
connect. 
 
 

 
Preparation • Exit slips with student theories, handed in from Session One. Hand back to students 

with your questions on them, prompting them to think deeper (one-word questions 
such as “Why?” or “How” can be effective).    

• Make copies of Finding Support for Theories handout. Prepare to project the handout 
revealing only the first row of the examples from the anchor text filled in.  

• This session may take more than one class period 
Suggested 
Materials 

• Students’ individual texts, read in the previous unit, with notes, bookmarks, or post-its  
• Copy of anchor text 

 
 

Teaching 
Point 1 

Literary essayists test their theories by looking for examples from the text that serve as 
evidence.  They look closely at character development, key words, pivotal moments in the plot, 
and figurative language.   
 
TEACHER MODEL AND THINK-ALOUD 

• Review teaching point. 
• Projecting the handout “Finding Support for Theories—Teaching Example,” review 

the rows that you have filled out about your anchor text: the theory, the evidence, 
and the larger meaning (theme) 

 
Active 

Engagement 

 
As a whole class on the overhead, complete the remaining row using the anchor text.   

 
Independent 

Practice 
 

 
• Direct students to take out their individual texts.  
• Individually (or in partnerships or small groups, if students have read a common text), 

students begin filling out the Finding Support for Theories handout. Do not allow too 
much time for this—you will give them more time to complete it during the remainder of 
the session, or for homework. 

Share  Teacher asks two or three students to share a theory, one example, and the larger meaning.  
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Teaching 
Point 2 

Literary Essayists read and re-read to identify connections in the text that confirm or disconfirm 
their theories. They change their theories based on the evidence they identify and connect. 
TEACHER MODEL AND THINK-ALOUD 

• Review teaching point. 
• Tell them that, like scientists, we will test our theory by reviewing the evidence.  If a 

theory sounds good but has very few examples throughout the text to support it, they 
may need to change their theory. 

• Projecting the handout “Finding Support for Theories—Teaching Example,” think aloud 
about which theory you think could best be supported.  

• Discuss changes you could make to your theory to strengthen it. 
 

Independent 
Practice 2 

Using their individual texts, have students complete the Finding Support for Theories in small 
groups or individually. They should complete it before Session 3. 

Share Ask for volunteers to share an example of a theory that they changed, and why they changed it. 
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Preparation Handouts to have copied: 

• Collecting Evidence handout, or projected. Sample answers provided for “Gift of 
the Magi.” 

• Collecting Evidence handout (blank, for students) 
 

Suggested 
Materials 

• Students’ individual texts, read in the previous unit, with notes, bookmarks, or 
post-its  

• Anchor text 
 

 
Teaching 
Point 1 

Literary Essayists create a claim about a theme that can be supported by the evidence 
they have collected.   
 
TEACHER MODEL AND THINK-ALOUD 

• Review teaching point 
• Define a claim as a statement that expresses the theory the writer will try to 

prove. A theory is a question; a claim is a stand, one that will be argued in the 
rest of the essay 

• Using the teacher-created theories about the anchor text, think aloud how you 
might connect theories or big ideas to create a claim.  
For example: “Jim and Della demonstrate their love through selfless acts.”  

 
Active 

Engagement 1 

 
• Partner students and give them about five minutes to come up with a different 

claim about the anchor text.  Encourage them to come up with claims that 
explore different themes or meanings than the one you modeled. Themes about 
poverty and innocence could be explored in “The Gift of the Magi,” for example.  

• When completed, ask for volunteers to write their claim on the board.  
 

ORGANIZING 
EVIDENCE 

TO SUPPORT 
CLAIMS 

 
Session 3 

 

Concept From Theory to Claim 
 

Teaching 

Point 

Literary Essayists review their evidence and create a claim about a theme that can be 
supported by the evidence they have collected.  They read and reread to identify 
connections in the text that confirm or disconfirm their theories. They alter their 
theories based on the evidence they identify and connect. 
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Discuss the claims written on the board.  Can they be supported by the way the 
characters are developed in the text? Are they arguable? Have inferences been 
made? 

  

 
Independent 

Practice 1 
 

 
• Using their individual texts, students generate two claims about theme and 

character in their individual texts, based on “Finding Support for Theories” 
handout completed in Session Two and on any additional thinking they have 
done.  

Teaching 
Point 2 

Literary essayists read and reread to identify connections in the text that confirm or 
disconfirm their theories. They alter their theories based on the evidence they identify 
and connect. 
 
TEACHER MODEL AND THINK-ALOUD 

• Review teaching point 
• Project or hand out “Collecting Evidence (Teacher Example)” you have filled out 

on the anchor text. 
• Model how you gathered a variety of types of evidence to support the claim. 

Think aloud as you discuss how the claim is or is not supported by the examples.  
• If possible, alter the claim to reflect the examples. 
 

Active 
Engagement 

Have students form partnerships or small groups. Hand out a blank copy of Collecting 
Evidence on Claims: The Gift of the Magi. Ask small groups to come up with a different 
claim than the one you modeled and then have them collect supporting evidence for it.     
 

Assessment 
/Extension  

For homework, have students complete  “Collecting Evidence to Support a Claim—
Individual Texts”. 
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ORGANIZING 
EVIDENCE TO 

SUPPORT 
CLAIMS 

 
Session 4 

 

Concept Identifying Reasons and Evaluating Evidence 
 

Teaching 

Point 

 Literary essayists identify reasons and examples to explain and support the claim. They 
evaluate their examples to identify which examples best support and explain their claim.   

Preparation • Copies of Identifying Reasons to Support a Claim handout  
• Two, student-completed Collecting Evidence for Claims—Individual Texts (collected at 

the beginning of Session 4 or end of Session 3) 
 
 

Suggested 
Materials 

• Individual texts 
• Anchor text 

  
Teaching 
Point 1 

Literary essayists identify reasons and examples to explain and support the claim. 

 TEACHER MODEL AND THINK-ALOUD 

• Review teaching point 
• Project Identifying Reasons to Support a Claim handout. Using the anchor text, talk 

through your thinking about each of the three questions. Teacher example not provided 
here. 

• The goal is to push thinking to explain why the claim is true. Each explanation becomes a 
reason, which could serve as the topic sentence of each body paragraph. 

 
Independent 

Practice 1 

 
• Handout Identifying Reasons to Support a Claim. Ask students to complete it 

individually, then share responses with a partner to help them generate three reasons 
that could support their claim. 

Share Ask for a few volunteers to share their claim and their three reasons. Talk through their 
reasons, and whether they are broad enough. Often students struggle to find a reason 
that is not an example, or they just restate their claim in a different way.  

 
Teaching 
Point 2 

Literary essayists evaluate their examples to identify which examples best support and explain 
their claim.    

TEACHER MODEL AND THINK-ALOUD 

• Review teaching point 
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• Project a student “Collecting Evidence” handout, collected from students at end of 
Session 3/beginning of this session 4.  Talk through the student’s evidence. Is it the best 
example of what the student is trying to prove in the claim? Are there additional 
examples that could be used to support it? Are there a variety of types of examples (key 
words, events, direct quotes, literary devices) used to support it? 

 

Active 
Engagement  

• Hand out Collecting Evidence—student sample #2 (not provided: see preparation notes 
above), with student name removed, if desired.  In pairs, ask students to evaluate the 
evidence and to highlight or underline the two pieces of evidence that best support the 
claim.  

• Discuss as a whole class. Ask if some examples should be eliminated or replaced, and/or 
if they need to be supported with additional examples to prove the claim. 

• Point out that good evidence comes from 1) throughout the text, and is not found in just 
one place; and 2) comes from a variety of types of evidence. 

 

Assessment Have students turn in their Identifying Reasons to Support a Claim sheet that they completed 
today in class. Before the next session, assess whether students are grasping the concept of a 
reason in support of a claim. 
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ORGANIZING 
EVIDENCE TO 

SUPPORT 
CLAIMS 

 
Session 5 

 

Concept Re-reading to Find Evidence for Reasons 

Teaching 

Point 

 
Literary essayists re-read to find additional evidence to support the reasons and the 
claim. Literary essayists evaluate their examples to identify which examples best 
support the claim and if additional or different examples need to be selected from the 
text. 

Preparation • Assessed handout students passed in at conclusion of Session 4 (Identifying Reasons to 
Support a Claim). Write a comment or two on each one, giving guidance and suggestions 
for their reasons. Select (and prepare to project) some strong examples of claims and 
supporting reasons. Select (and prepare to project) two examples that could be 
improved. 

• Literary Essay: Rough Plan handout, one for each student. Completed plans could serve 
as the Mid-Unit assessment. 

 
Suggested 
Materials 

• Individual texts 
 

Teaching 
Point  

1 

Literary essayists re-read to find additional evidence to support the reasons and the claim. 
TEACHER MODEL AND THINK-ALOUD 

• Review teaching point 
• Pass back students’ work from Session 4 (Identifying Reasons…) 
• Project strong student examples of good claim and supporting reasons, and discuss their 

good features. You may choose to keep the student writer anonymous. 
• Project student examples that could be improved. You may choose to keep anonymous. 

Think-aloud about how the supporting reasons could be improved. 
• Remind students that they have found and evaluated evidence to support their claims; 

now they need to re-read to find the best examples that support their reasons. 

 
Independent 

Practice 

 
• Distribute Literary Essay: Rough Plan handout   
• Explain that this will serve as the mid-unit assessment, and that students should 

complete. You may choose to grade this work. 

Assessment Conference with students over their claim, reasons, and examples. Expect that 
articulating reasons why the claim is true will be the most difficult for students. 
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DRAFTING & 
MANAGING 

TYPES OF 
EVIDENCE 

 
Session 6 

 

Concept Extended Examples as Evidence 

Teaching 

Point 

 
Literary Essayists consider the impact of presenting evidence through an extended 
example. 

Preparation • Handout: Extended Example Body Paragraph 
 

Suggested 
Materials 

• Individual texts 
• Anchor text 
 

Teaching 
Point 1  

 TEACHER MODEL AND THINK-ALOUD 
 

Writers consider the impact of presenting evidence through an extended example.  
 

• Distribute the handout Extended Example Body Paragraph. 
• Read aloud the steps for writing an extended example body paragraph. 
• Think aloud as you read the model of the extended example body paragraph and 

identify which sentences fit with each step. 
 

Active 
Engagement 

• Distribute second Extended Example paragraph 
• Ask students to underline and label the steps as they find them in the model 

paragraph. 
• Report out their thinking 

 

Independent 
Practice  

• Students follow the steps outlined on the handout Extended Example Body 
Paragraph to write an extended example body paragraph that supports their 
claim  

 
Active 

Engagement 
and Share 

• Students pair up.  
• Partners underline and label the steps that the writer followed to write their 

extended example body paragraph. Does the paragraph contain all of the steps? 
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• Partners answer the following questions on the paper: Does the paragraph make 
sense? Does the paragraph support the claim? Does it read smoothly or is it 
choppy? If the answer to any of the above questions is no, the partner should try 
to offer suggestions about how to improve. 

• Students return the paragraphs to the writer and both work to clarify any 
questions that arise.  

 
Assessment Conference with students who have found that perhaps the paragraph does not make 

sense, the paragraph does not truly support the claim or is choppy.  You may also want to 
confer with partners who are struggling to give suggestions of improvement.  
 
Optional collection of paragraphs to review before the next session 
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DRAFTING & 
MANAGING 

TYPES OF 
EVIDENCE 

 
Session 7 

 

Concept Constructing Body Paragraphs: Connected Examples 

Teaching 

Point 

 
Literary essayists connect examples to make a key point that shows the 
relationship between ideas. 

Preparation Mentor essays to analyze format decisions 
 
Connected Examples handout 
 
Create a Transition Word Ideas chart if needed, like: 
             

Suggested 
Materials 

• Anchor text 
• Individual text 

 

comparison/contrast 
transitions: 
On the other hand, … 
But …  
However, … 
Both … 
Each… 
Either  … 
Neither… 

 

cause/effect 
transitions: 
Because… 
As a result, … 
So … 
Since… 
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Teaching 
Point  

Literary essayists connect examples to argue for a relationship between ideas. 

TEACHER MODEL AND THINK-ALOUD 

• Display handout that contains a connected example body paragraph. 
• Pose the question: How can I tell these examples are connected? 
• Think aloud as you read the model of the connected example body paragraph 

naming and noticing the different examples, transition words used, and 
clarification statements that show the relationship between the examples. 

 

Active 
Engagement 

• Hand-out the Connected Examples Hand-out.   
• In partnerships, students now look at a paragraph on the hand-out and underline 

and label the components that make the examples connected paragraph. 
• Conference with students to assess and reinforce the teaching point  

Independent 
Practice 

Students review their evidence and determine which pieces will be used to draft a 
connected example paragraph.  Have students follow the steps outlined on the Handout 
to write an connected example body paragraph that supports their claim. 
 

 
 

Share 
 
 

TURN-AND-TALK 
• Students exchange their paragraphs with a partner writing about the same text. 
• Partners underline and label the components of the connected example 

paragraphs.  Does the paragraph seem to have all the parts of a connected 
example paragraph? 

• Students work with the writer to clarify relationships among the examples or and 
any questions that arise about clarity.  

 
Assessment Conference with students who, after working with a partner, need to add components or 

a connected example paragraph.  
Optional collection of paragraphs to review before the next session 
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DRAFTING & 
MANAGING 

TYPES OF 
EVIDENCE 

 
Session 8 

 

Concept Logically Organizing the Essay 

Teaching 

Point 

 
Literary essayists select and organize their evidence to create a plan for drafting.  They 
organize the reasons that explain the claim in in a way that logically builds their 
argument. 

Preparation • Mentor Essays: Published (a book review, for example) or strong student 
examples (not provided here), projected and copied on handouts 

• Completed student “Collecting Evidence” handout (from Session 4) and 
“Literary Essay—Rough Plan” (from Session 5). 
 

Suggested 
Materials 

• Anchor text 
• Individual text 

Teaching 
Point  

Literary essayists select and organize their evidence to create a plan for drafting.  They 
organize the reasons that explain the claim in in a way that logically builds their 
argument. 
TEACHER MODEL AND THINK-ALOUD 

• Ask students what they know about organizing structures for essays. 
Chronological order, priority order, compare/contrast, cause/effect might be 
some of their responses.  Remind students of the some of the transitions used in 
the organizational structures.  

• Project a mentor essay and talk through its organizational structure. Point out 
transitional words that clue you into the essay’s structure 

• Point out the ways in which the evidence is presented.  Look for quoted, 
paraphrased and summarized examples, clarifying statements, evidence that 
connects, evidence related to conflict, evidence related to pivotal moments, 
literary devices, etc. 

• Have students underline and annotate the transitional words and types of 
evidence as you think aloud.   

 
Active 

Engagement 

• Pass out second mentor essay.  
• In pairs or small groups, ask students to read the mentor essay and annotate the 

evidence and the transitions. Push them to identify quoted, paraphrased and 
summarized examples, clarifying statements, evidence that connects, evidence 
related to conflict, evidence related to pivotal moments, literary devices, etc.  
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• Ask the students to determine how the essay is organized. What organizational 
structure did the literary essayist use? How does the essay’s organization build 
the argument and support the claim?  

Share Report out and discuss their responses. 

Independent 
Practice 

Using their competed “Collecting Evidence” handout, their individual annotated texts, 
and their “Literary Essay—Rough Plan” handout, have decide how best to organize their 
evidence to build their argument. Remind them to delete evidence that might weaken 
their argument.  

Conference with them as they do this.  

Assessment  Have students hand in an “Exit Slip,” where they write down the type of structure they 
will use, and a sentence explaining why they chose that structure.  
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DRAFTING & 
MANAGING 

TYPES OF 
EVIDENCE 

 
Session 9 

 

Concept Drafting an Introductory Paragraph 

Teaching 

Point 

 
Literary Essayists introduce their essay by connecting to readers, including a short summary of 
the text, and presenting the argument through a claim statement.  

Preparation • Handout: Sample introductory paragraphs 
• Handout: Introductory paragraph  

Suggested 
Materials 

• Anchor text 
• Individual text 

Teaching 
Point  

Literary Essayists introduce their essay by connecting to readers, including a short 
summary of the text, and presenting the argument through a claim statement.  
 
TEACHER MODEL AND THINK-ALOUD 
• Project Handout: Sample Introductory Paragraphs 
• Think-Aloud what you notice about each introduction sample. 
 
An introductory paragraph should include the following: 
  
Text Reference: the title and author of the novel or play. 
Plot Summary: a brief review of the most significant events in the story. 
Claim: what you believe is the meaning of the story. (This should be disputable. In other 
words, different people will have a different interpretation of the story’s meaning.) 
Evidence: how you will prove the claim and what content you will use to provide it. For 
example, you will provide examples using one character’s actions or you will provide 
examples using several characters’ actions. 

 
 

 
Active 

Engagement 

• Use sample introductory paragraph and student essay samples to have small 
groups notice and label how the introduction begins broadly, talking about big topics, 
and then funnels down to the claim.  
• Have students use Think Marks (invite students to create a symbol/picture for 
each) to label where the writers introduce their literary essay by (1) connect to 
readers, (2) include a short summary of the text, and (3) present the argument through 
a claim. 
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Think Mark Examples:  

• Students might draw a chain of links when they see the writer CONNECTS to 
readers 
• Students might draw a book when the writer includes a short summary of the 
text 
• Students might draw a light bulb as the writer presents the argument. 

  

Share Students share their think marks with a partner. A few pairs can report out their think 
marks. 

Independent 
Practice 

 Students draft their own introductory paragraphs, including the four steps they 
identified earlier and stating their claim. 
 

Assessment  Conference with students to check progress of introductory paragraphs  
Optional collection of paragraphs to review before the next session 
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DRAFTING & 
MANAGING 

TYPES OF 
EVIDENCE 

 
Session 10 

 

Concept Drafting a Concluding Paragraph 

Teaching 

Point 

 
Literary essayists reread their first draft (introduction and body paragraphs); then they 
determine the type of concluding paragraph to write.  

Preparation • Handout: Concluding Paragraph Samples 

Suggested 

Materials 

• Anchor text 
• Individual text 

Teaching 

Point  

Literary essayists reread their first draft (introduction and body paragraphs); then they 
determine the type of concluding paragraph to write.  

 
TEACHER MODEL AND THINK-ALOUD 
• Project Handout: Concluding Paragraph Samples 
• Read the introduction and think-aloud how each conclusion sample connects to the 

introduction.  
 

 

Active 

Engagement 

• Using the sample concluding paragraphs, have small groups notice the components 
and effects of each type of conclusion.  

 
CONCLUSION COMPONENTS: 
• Echoing Intro:  same story scene as intro,  proving new understanding 

 
• Challenging: makes readers think, makes reader consider action, application to life 

 
• Questioning: presents an idea to ponder, brings main ideas together and pushes for a 

new perspective 

Share Students share their thinking as a class.  Consider filling in the projected hand-out 
together to identify the components and effects. 

Independent 

Practice 

 Students draft their own concluding paragraph, including the components of the type of 
paragraph chosen for their essay. 
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Assessment  As an exit slip, have students write their claim (or entire introduction) and conclusion.  
Look them over to see that the two are connected. 

 
*The following sessions are ideas on how to complete the writing process within the literary essay.  Some samples are 
given under resources, but not all lessons are provided. 
 

REVISING AND 
EDITING FOR 
COHESION 

 

*Session 11 
Peer Conferencing 

 

Teaching Point Literary essayists use peer reviewers to identify strengths and set goals to revise 
using literary devices to help persuade the audience.  
 

 
 

REVISING AND 
EDITING FOR 
COHESION 

 

*Session 12 
Editing  

 

Teaching Point Literary essayists study grammar usage rules commonly used in essays: commas, 
ellipsis and dashes to indicate a pause, break or omission. They use this 
knowledge to edit their essay.  

 
 

REVISING AND 
EDITING FOR 
COHESION 

 

*Session 13 
 

Teaching Point Literary essayists make decisions in a final draft to maintain formality and 
cohesion: a title, citation of evidence, and formatting. 
 

 
REVISING AND 
EDITING FOR 
COHESION 

 

*Session 14 
 

 

Teaching Point Literary essayists reflect on their writing decisions and the impact of those 
decisions. 
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Handouts and Assessments 

 
Eighth Grade 

 
CCS Curriculum 2011 
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PROCESS 
RUBRIC 

Exemplary Proficient Developing 

DEVELOPING 
THEORIES 

 

● Demonstration evident of 
trying multiple different 
theories on theme 

● Demonstration of a variety of 
textual evidence gathering  

● Demonstration of altering 
theories based on textual 
evidence 

● Demonstration evident of trying 
a few different theories on 
theme 

● Demonstration of textual 
evidence gathering 

● Some demonstration of altering 
theories based on textual 
evidence 

● Little or no demonstration of trying 
different theories on theme 

● Little or no demonstration of 
textual evidence gathering 

● Little or no demonstration of 
altering theories based on textual 
evidence 

ORGANIZING 
EVIDENCE 

TO SUPPORT 
CLAIMS 

 

● Claim created directly connects 
to the theory building and 
evidence gathered 

● Sorting and sifting to find most 
relevant supporting evidence is 
demonstrated 

● Planning of reasons and 
evidence is clearly 
demonstrated 

● Plans demonstrate new and 
revised evidence   

● Claim created has connection to 
the theory building and 
evidence gathered 

● Sorting and sifting to find most 
relevant evidence is attempted 

● Some planning of reasons and 
evidence is demonstrated  

● Plans demonstrate some new 
evidence 

● Claim created does not connect to 
theory building and/or evidence 
gathering 

● Sorting and Sifting of evidence is 
evident, but not logically 
demonstrated 

● Planning of evidence needs 
improvement 

● No new evidence is introduced 

DRAFTING 
AND 

MANAGING 
TYPES OF 
EVIDENCE 

 

● Planning and organization of 
evidence in a logical manner 
that fits the argument is 
presented 

● Multiple drafts of body 
paragraphs utilizing different 
approaches to presenting 
evidence is demonstrated 

● Cohesion between intro, body, 
and conclusion is demonstrated 
with key words and transitions 

● Planning and organization of 
evidence is presented 

● A draft of each body paragraph 
trying different approaches to 
presenting evidence is 
demonstrated 

● Key words are used to create a 
connection between intro, body, 
and conclusion paragraphs 

● Little or no planning or 
organization of evidence is 
presented 

● Little drafting of body paragraphs 
is demonstrated 

● Connections between intro, body, 
and conclusion paragraphs needs 
improvement 

REVISING 
AND 

EDITING 
 

● Conferring, revision and editing 
work is clearly demonstrated 
on draft work and evident in 
final copy 

● Focused effort on following 
comma usage rules is clear in 
drafts and final copy 

● Style and format are formal in 
nature 

● (Reflection) Writer 
demonstrates strong awareness 
of the impact his/her writing 
decisions have on the reader 

● Conferring, revision and editing 
work is demonstrated on draft 
work and mostly carried over to 
final copy 

● Some effort on following 
comma usage rules is evident in 
drafts and final copy 

● Style and format are mostly 
formal in nature 

● (Reflection) Writer 
demonstrates some awareness 
of the impact of his/her writing 
decisions 

● Little conferring, revision and 
editing work is demonstrated on 
draft work; final copy looks a lot 
like initial draft 

● Improvement needed on following 
comma usage rules  

● Style and format are casual in 
nature 

● (Reflection) Writer does not 
demonstrate much awareness of the 
impact of his/her writing decisions 
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Prompts to Push Thinking About Theme                                            Session 1 

 
 
 

• What is the most important moment or two? How might that illustrate the 

story’s meaning? 

• What “big ideas” does the story seem to be about?  

• What is the character’s major struggle or conflict?  What message is sent 

from the way it is resolved? 

• What does the character learn or realize that readers can learn from? 

• What does the author write or say that stands out as a part of the 

message? 

 
 
 

 
 

 
 
 
 
 
 

Session 1 
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Finding Support for THEORIES: Teacher Example 
 

In partnerships or small groups, fill out the second row, considering the Gift of the Magi.  
Your theory should include the main characters in the story. Choose a theory that you feel 
you can find support from multiple places in the text and that perhaps has a larger meaning 
connected to life. Keep track of your findings in the chart below.  You may bullet point your 
evidence (you will elaborate on the evidence at another time). 
 
 

 
Possible Theory Initial Evidence from Text Larger Realization / Meaning? 

EXAMPLE: 
 Theory #1 
 
Dell and Jim both wanted 
to give the other the best 
present possible. 

● “...something just a little bit 
near to being worthy of the 
honour of being owned by 
Jim.”  

●  For there lay The Combs—
the set of combs, side and 
back, that Della had 
worshipped long in a 
Broadway window. 

 

 
Dell and Jim were thinking about the 
other person.  They were being self-
less and sacrificial.  

YOUR GROUP: 
Theory #2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 
Session 1 
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Finding Support for Theories 
 

Independently, select two theories you created about your own text.  Name one that you 
feel you can find support from multiple places in the text and that perhaps has a larger 
meaning connected to life. Keep track of your findings in the chart below.  You may bullet 
point your evidence (you will elaborate on the evidence at another time). 

Possible Theory Initial Evidence from Text Larger Realization / Meaning? 
Theory #1 
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Collecting Evidence for Claims                  Session 3 

Reread “Gift of the Magi” to find textual evidence to help prove a claim. 
 
Claim There is no greater gift than love.  (Possible Examples) 
_____________________________________________________________________ 

 
 

DIRECT 
QUOTE(S) 

 
 
Pg.  

 
“But in a last word to the wise of these days let it be said that of all who give 
gifts these two were the wisest. O all who give and receive gifts, such as they 
are wisest.” 
 
“I don't think there's anything in the way of a haircut or a shave or a shampoo 
that could make me like my girl any less.” 
 
 
 
 

 
 

KEY WORDS 

 
 
Pg.  

 
 
…but nobody could ever count my love for you. 
 
“And here I have lamely related to you the uneventful chronicle of two foolish 
children in a flat who most unwisely sacrificed for each other the greatest 
treasures of their house.” 
 
 
 
 

 
 

SUMMARY of 
Key Event 

 
 
Pg. 

 
 
After they opened each other’s presents, Jim suggested that they put their gifts 
away.  They were too precious and they had sacrificed so much to please the 
other, unfortunately, neither one of them could use the thoughtful gifts.  By 
putting the gifts away, they can focus on the gesture, the thoughtfulness of the 
idea instead of harping on not being able to use the fob and combs.  
 

 
AUTHOR’S 

DECISION(S) 

 
Pg. 

 
The author emphasizes the two possessions that James and Della held with 
pride – his watch and her hair. In paragraph #9, it explains their pride for 
these things shows the reader both irony and a bit of foreshadowing.   
 
The author capitalized “The Watch” in paragraph 19 which suggests to the 
reader the importance of Jim’s golden watch.   
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Collecting Evidence for Claims                   Session 3 
Reread “Gift of the Magi” to find textual evidence to help prove a claim. 

 
Claim:  _____________________________________________________________________ 

 
 

DIRECT 
QUOTE(S) 

 
 
Pg.  

 
 
 
 
 
 
 
 
 
 

 
 

KEY WORDS 

 
 
Pg.  

 
 
 
 
 
 
 
 
 

 
 

SUMMARY of 
Key Event 

 
 
Pg. 

 
 
 
 
 
 
 
 
 

 
AUTHOR’S 

DECISION(S) 

 
Pg. 
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Collecting Evidence: Independent Text                        Session 3 
Reread to find textual evidence to help prove your claim. 

Claim _____________________________________________________________________ 
 
 

DIRECT 
QUOTE(S) 

 
 
Pg.  

 
 
 
 
 
 
 
 
 
 

 
 

KEY WORDS 

 
 
Pg.  

 
 
 
 
 
 
 
 
 
 

 
 

SUMMARY 

 
 
Pg. 

 
 
 
 
 
 
 
 
 
 

 
AUTHOR’S 

DECISION(S) 

 
Pg. 
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Identifying Reasons to Support a Claim                                                       Session 4 
Write a response to all three questions.  Push your thinking based on what you know about the character and 
how he or she acts, speaks to other characters, and thinks. You may re-read your text to help you with your 
responses. 
What people or situations have influenced the character I’m writing about?   
 
 
 
 
Why does he or she change?  
 
 
 
 
What will continue to hold him or her back? 
 
 
 
 
Share your response with a partner or small group. Connect your thinking to come up with three reasons 
to support your claim about your character. 
1. 
 
2. 
 
3. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   
  

    

This document is the property of the Michigan Association of Intermediate School Administrators (MAISA). Page 34 
 

Session 5 
LITERARY ESSAY ROUGH PLAN 

 
 

Reason: 
 
 
Supporting Example 1 [direct quotation or important events] 
 
 
 
 
Supporting Example 2 [direct quotation or important events] 
 
 
 
 

 
Reason: 
 
 
Supporting Example 1 [direct quotation or important events] 
 
 
 
 
Supporting Example 2 [direct quotation or important events] 
 
 
 
 

 
 

 
Session 6 

Extended Example—Key event that supports the claim 
 
To write an Extended Example body paragraph: 

 
• Write a topic sentence that identifies a turning point or a key internal event for the 

character in the story that supports the claim.  
 

Claim  



   
  

    

This document is the property of the Michigan Association of Intermediate School Administrators (MAISA). Page 35 
 

• Use exact words from the text.  (Lift a key phrase, sentence, or short passage.)  
 

• Briefly summarize the context for this moment in the 
sequence of the story.  
 

• Explain (interpret) how the line is connected to other 
details in the moment to illustrate the claim.  

 
• Repeat key words from the topic sentence to connect 

and explain the important moment. 
 
 
 
Model-Gift of the Magi 
 
CLAIM:  There is no greater gift than love.   

Della’s most prized possession was her hair, while Jim’s was his gold 

pocket watch. Since they are poor, Della sells her hair to get Jim a fob for his pocket watch since he keeps it on 

a leather strap. Jim sells his watch to get Della the tortoise shell combs for her hair that she had been admiring 

for some time. Both characters unwisely sacrificed their greatest treasures for the other and now both gifts are 

seemingly useless. “But in a last word to the wise of these days let it be said that of all who give gifts these two 

were the wisest. O all who give and receive gifts, such as they are wisest.” The gifts that the two loving spouses 

give each other become symbols of the love that they feel for each other and that will never be extinguished by 

their poverty. The couple have given and received the wisest and most precious gift - that of love. 

Session 7 
Connected Example Paragraph:   
Multiple events from the text that support the same claim 
 
Components of a Connected Example body paragraph: 

 
• Topic sentence: Clearly presents the claim to be discussed. 
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• Evidence: 2-3 events/details from across the text.  Use exact words from the text (key phrase, 
sentence, or short passage.)  

 
• Relationships between Examples: Compare/Contrast, Cause/Effect, etc. 

 
• Transitional Words: Connects the examples or shows the relationship 

between examples (see chart). 
 

• Brief Summaries: give context for each moment in the sequence of the 
story 

 
• Clarification: Explain the connections to each other and to the claim. 

 
 
Model-Gift of the Magi 
 
CLAIM:  There is no greater gift than love.   
 

 In the beginning of the story, Della’s most prized possession was her hair, while Jim’s was his gold 

pocket watch. Although the Dillingham’s are poor, they both wanted to purchase an extraordinary gift for their 

spouse.  Since they didn’t have the money to buy amazing gifts, Della sold her hair to get Jim a fob for his 

pocket watch since he kept it on a leather strap.  Similarly, Jim sold his watch to get Della the tortoise shell 

combs for her hair that she had been admiring for some time. Because both characters unwisely sacrificed their 

greatest treasures for the other, now both gifts are seemingly useless. Jim consoles Della after realizing their 

error by saying, “Nobody could ever count my love for you.”  The gifts that the two loving spouses gave each 

other became symbols of the love that they felt for each other.  Neither gift is as important as the thoughtfulness 

and loving gesture offered.  Material items may come and go, but their passion for each other can never be 

extinguished by their poverty. The couple have given and received the wisest and most precious gift:  that of 

love.  
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Session 8 
 
 
  

Name _______________________________  Hour______ 
Exit Slip 

What is your argument? 
 
 
List 3-5 pieces of evidence that you feel can be angled to support our argument. List them order of 
importance to your argument: 
 
1. 
 
 
2. 
 
 
3. 
 
 
4. 
 
 
5.  
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Session 9 
 

An introductory paragraph could include the following: 
  
Text Reference: the title and author of the novel or play. 
 
Plot Summary: a brief review of the most significant events in the 
story that are important to your claim . 
 
Claim or Thesis Statement: the theory you’ve decided to turn into 
a claim to prove; the meaning of the story you are presenting (This 
should be disputable. In other words, different people could have a 
different interpretation of the story). 
 
Evidence: how you will prove the claim and what content you will 
use. For example, you will provide examples using one character’s 
actions or you will provide examples using the author’s use of 
certain devices. 
 
 
Example: 
 
“Nobody could ever count my love for you,” James Dillingham Young proclaims to the love of his life, Della in 

the short story “Gift of the Magi” by O.Henry.  Christmas is quickly approaching and both James and Della  

                            (title and author)                                (summary) 
want to buy something extraordinary for the other, despite the fact they struggle financially.  Each of them had 
one precious item to their name they took great pride in, James’ gold watch that had been handed down from his 
grandfather and Della’s beautiful hair.  In the end, they both, perhaps unwisely, sacrificed their prized 
possessions to afford a beautiful gift for the other. Neither ended up being able to use the present, but ultimately 
showed us from the strength of their relationship that there is no greater gift than love.  
                                      (evidence)                                                  (claim) 
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          Sample Introductory Paragraph from Student Essay                                                                       Session 9 

 
In “The Gift of the Magi” by O. Henry, Della and her husband, Jim, live difficult 

lives in poverty. With barely any money, and Christmas the next day, Della and Jim are 

in desperate need for more money to be able to buy their spouse a wonderful present. 

Through the story’s admirable characters, hardships they face, and the strength of their 

love, readers understand that O. Henry is expressing the idea that the wisest gifts are 

those from the heart.  
 
 
 
 
------------------------------------------------------------------------------------------------------------------------------------------------- 
 
 
 

In “The Gift of the Magi” by O. Henry, Della and her husband, Jim, live difficult lives in poverty. 

           (title and author)                                                                                  (summary) 

With barely any money, and Christmas the next day, Della and Jim are in desperate need for more 

money to be able to buy their spouse a wonderful present. Through the story’s admirable  

                                                                                                           (evidence) 

 characters, description of hardships they face, and a beautiful picture of the strength of their love, 

reader’s understand that .O. Henry is expressing the idea that the wisest gifts are those from the 

heart.                                                                                                                    (claim) 
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Introduction:                                                                                                                                                           Session 10 
In “The Gift of the Magi” by O. Henry, Della and her husband, Jim, live difficult lives in poverty. With barely 

any money, and Christmas the next day, Della and Jim are in desperate need for more money to be able to buy their 
spouse a wonderful present. Through the story’s admirable characters, hardships they face, and the strength of their love, 
readers understand that O. Henry is expressing the idea that the wisest gifts are those from the heart.  

 
Possible Concluding Paragraphs 

Echoing Intro 
O. Henry uses Della and Jim to show readers what truly is important: love. On Christmas day, Della and Jim both 

sacrificed special possessions in a need for money.  It is admirable to give up something special for someone else, but it is 
even more admirable to see the strength of Della and Jim’s love in doing so.  Della and Jim show that the wisest gifts are 
unselfish acts expressed through love.  
Components… Effects on Reader… 

 
 
 
 
 

Challenging 
O. Henry uses Della and Jim to show readers what truly is important. On Christmas day, Della and Jim both 

sacrificed special possessions in a need for money.  Both showed unselfishness to the one they love.  It is admirable to 
give up something special for someone else, but is it admirable to express love through gifts and possessions?  Della and 
Jim show that unselfishness for the one you love is truly important, but maybe sacrificing possessions for gifts isn’t the 
best expression of that love.  
Components… Effects on Reader… 
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Questioning 
 Through O. Henry’s depiction of Jim and Della’s hardships and unending love for one another, he reminds us that 
the wisest gifts are unselfish acts.  One could save their money for months or years on end to buy something luxurious for 
the one they love, but material items come and go. They break, become out of style and are typically replaced with the 
latest and greatest.  An unselfish act, an act of love, will be remembered and treasured for eternity.  Instead of showering a 
loved one with objects to show your love, what are you willing to sacrifice for them?    
 
Components… Effects on Reader… 
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Name ____________                                             Date______                  Hour____ 
 

Literary Essay Rubric  
 Meets Expectations Developing Basic  

Introduction & 
Claim Statement 

-Introduction cohesively 
includes: connection, summary, 
claim statement 
 
-Introduction clearly presents 
theory(ies) as claim(s) to be 
proven 

- Introduction includes: 
connection, summary, claim 
statement 
 
-Claim statement presents 
theory (ies) as claim(s) to be 
proven 

-Has only a claim statement to 
open the paper 
 
-Claim statement does not 
clearly present claim(s) to be 
proven 

Incomplete/ 
Missing 

Body 
Paragraphs: 

 
Content 

(weighted) 

Claim:  
-all paragraphs have a clear 
focus from the claim using key 
words 
 
Evidence: 
-Examples support claims in 
various ways (quoted, 
summarized, paraphrased) 
 

Connections: 
-Statements are positioned 
around all examples to connect 
the examples to the claim 

Claim: 
-some paragraphs could be 
more clear about the focus 
from the claim 
 
Evidence: 
-Examples support claims, but 
lack variety in presentation  
 
 
Connections: 
-Statements are positioned 
around some examples to 
connect the examples to the 
claim 

Claim: 
- paragraphs still need to stay 
focused on claim 
 
 
Evidence: 
-Many examples weakly 
support the claim and are not 
quoted or paraphrased 
correctly 
 
Connections: 
- Many examples are missing 
statements to connect the 
examples to the claim 

Incomplete/ 
Missing 

Organization -Evidence presents claim(s) in 
an effective, logical structure 
(chronologically, categorically 
or by priority) 
 
-Transition words are cohesive 
to the structure used 

-Evidence presents claim(s) in 
a logical structure 
(chronologically, categorically 
or by priority) 
 
-Transition words are cohesive 
to the structure used 

-Evidence does not seem to be 
presented in a logical structure  
 
 
 
 
-Transition words are 
unconnected or not used 

Incomplete/ 
Missing 
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Conventions -Evidence of editing for 
spelling, capitalization & 
punctuation (especially 
quotation marks and commas) 
 
-Uses formal vocabulary/word 
choice 

-Attempts were made to edit, 
but needs improvement 
 
 
 
-Vocabulary/ 
word choice is casual 

-Lacking conventions; no 
evidence of editing 
 
 
 
 
-Vocabulary/ 
word choice needs 
improvement to be clear 

Incomplete/ 
Missing 

 


